


�  Sharing experiences, successes, 
challenges, questions 

�  The Language Acquisition Process 
�  Principles and Strategies 

Authenticity 

Engagement 

Relevance 



�  Profiles of the English Learners in my 
program/classes 
›  age 
›  linguistic/cultural/social backgrounds 
›  academic needs 

�  Successes I have had in meeting the 
needs of these students 

� Challenges I have had in supporting 
these students 

� Questions I have about best practices 



 



�  Common Underlying 
Proficiency refers to 
the  interdependence 
of concepts, skills and 
linguistic knowledge 
found in a central 
processing system  

 
�  Cognitive and literacy 

skills established in the 
primary language will 
transfer across 
languages 



�  Quality and length of previous education 
�  Prior English learning experiences 
�  Literacy levels in the family 
�  Mobility 
�  Family separation 
�  Cultural isolation 
�  Exposure to social unrest,  

 war, or trauma 



Self 

Family 

School Peers/
Friends 

larger community 

transitions 

transitions 

transitions 

A Model of Children’s Multiple Cultures 
(Garcia, 2002) 

larger community 



 “Children need to find within the structure and 
content of their schooling those behaviors and 
perspectives that permit them to switch 
between home and school cultural values 
without inner conflict or crises of 
identity” (Garcia, 2002, p. 22) 



�  Language is learned in 
meaningful, supportive 
and communicative 
settings 

�  Errors often indicate that 
learning is taking place. 

�  We often understand more 
than we can say  

�  Beginning learners often 
got through a silent period 

�  It takes a lot of time for us 
to become fluent 



 
�  Shorter sentences, simpler 

vocabulary and grammar 
 
�  Informal settings 

 
�  Familiar topics (friends, daily life) 

 
 
�  Takes 1-2 years to acquire 

 

 
 
�  Longer sentences and more 

complex grammar; sophisticated 
vocabulary 

 
�  Little situational context (lectures, 

textbooks) 
 
�  New and difficult topics; abstract 

knowledge; student often has less 
background knowledge to build 
on 

 
�  Takes 5-7 years to acquire 

 
 

(Cummins, 1996) 

Social Language 
(BICS: Basic Interpersonal 

Communication Skills) 
 

Academic Language 
(CALP: Cognitive Academic 

Language Proficiency) 
 



•  Take into consideration students’ … 
•  interests and background experiences 
•  content knowledge 
•  language proficiency levels 

•  Hands-on activities and cooperative learning 

•  Teacher-centered presentations 
interspersed with small group tasks  

•  Preview/review 
•  Learning centers, drama/role play 

•  Visuals, gestures and linguistic supports 
•  Graphic organizers, pictures, sketches 
•  Sentence frames, starters, transition words 
•  Primary language support and biliteracy 

development 

•  Monitor, assess, and adjust 

Temporary help for learners to complete a task until they can 
perform independently 



� Classroom activities help learners access 
experiences and prior knowledge 

�  Provide opportunities for students to 
bridge their knowledge of content and 
language from their L1 to English. 

� Utilize students’ “funds of 
knowledge” (González et al., 2005)  

�  Tap into the local culture. Build 
relationships with families/community 



KWL and Observation Charts 

What do I 
know? 

What do I 
want to 
know? 

What 
have I 
learned? 



 



Taylor, 1992 

http://www.ergo-on.ca/#!making-good-choices/c1ynv 
 



�  It is through language that a person negotiates a 
sense of self within and across different sites at 
different points in time  

�  Language teaching and learning is always about 
acquiring new identities in a context where 
learners’ previous identities are respected  

�  Optimal learning occurs when there is maximum 
cognitive engagement and maximum identity 
investment on the part of students  

(Cummins, 2006; Norton Peirce, 1995) 



Identity Texts 
(Cummins, 2006) 

http://www.iamplurilingual.com/ 



�  Use bilingual books and labels. Get students to 
produce them. 

�  Utilize homogeneous grouping so students can 
problem-solve with each other in their common 
L1. 

�  Encourage discussions of class topics at home 
in the L1. 

�  Encourage code-switching. 
�  Encourage students to explore cognates 
›  30-40% of all words in English have a related word in 

Spanish. For Spanish-speaking ELLs, cognates are an 
obvious bridge to the English language. 



Code Switching in Writing 



Explore Cognates 



Building connections with families 

•  Myths 
•  Barriers 
•  Principles for Collaboration and 

engagement 





�  Verbal interaction and negotiation of 
meaning are essential for language 
learning. 

�  It’s important to use different grouping 
configurations: partners, small groups, large 
groups; homogeneous and heterogeneous 
groups. 

�  Groups must be monitored and 
interactional language must be taught. 

Engagement 





�  Revoicing - the teacher tries to repeat some or all of what 
the student has said:  
›  “So you’re saying that it’s an odd number?”  

�  Repeating – asking students to restate someone else’s 
reasoning: 
›  “Can you repeat what he just said in your own words?” 

�  Reasoning – asking students to apply their own reasoning 
to someone else’s reasoning 
›  “Do you agree or disagree? Why?”  

�  Adding on – prompting students for further participation 
›  “Would someone like to add something more to this?”  

�  Waiting – using wait time 
›  “Take your time…; We’ll wait” 



�  Teach one or two 
scripts at a time 

�  Post charts with 
the expressions on 
the classroom 
walls 

�  Add expressions 
over time, 
according to 
language 
functions 



�  Talk Moves: Elementary Math Lesson 
https://www.teachingchannel.org/videos/student-participation-
strategy 

 
�  Talk Moves: High School ELD Class 
https://www.teachingchannel.org/videos/analyzing-complex-texts-
ells-ousd 
 

�  Participation Protocol: Middle School 
Language Arts  

https://www.teachingchannel.org/videos/participation-
protocol-ousd 
 

 



Graphic organizers 



�  Think-Pair-Share 
�  Numbered Heads 

�  Jigsaw 







Traditional 
Model 

New 
Model 



Sentence Dissecting Strategy 
1. Give each group a copy in large print 
of the same syntactically complex 
sentence which contains key 
information on the topic being studied.  
2. Specify the amount of time for groups 
to “dissect” the sentence. This means 
they write down as many simple 
sentences as possible based solely on 
the information in the given sentence.  
3. At the end of the allotted time, groups 
post their charts of the dissected 
sentence around the room.  
4. The group with the most valid 
dissected sentences wins.  

 
by Elizabeth Hartung-Cole (2015) 

 



�  In an event leading to the outbreak of World War I, Archduke 
Franz Ferdinand, nephew of Emperor Franz Josef and heir to 
the throne of Austria-Hungary, was assassinated with his wife 
by a Serbian nationalist in Sarajevo, the capital of Bosnia, in 
1914.  

 
�  One Group’s Valid Responses  
�  1. Archduke Franz Ferdinand was the heir to the throne of Austria-Hungary.  
�  2. Archduke Franz Ferdinand was assassinated.  
�  3. Archduke Franz Ferdinand’s wife was assassinated.  
�  4. They were killed by a Serbian nationalist.  
�  5. They were killed in Sarajevo.  
�  6. Sarajevo is the capital of Bosnia.  
�  7. They were killed in 1914.  
�  8. This assassination led to the outbreak of World War I.  
�  9. Archduke Ferdinand’s first name was Franz.  
�  10. Emperor Josef’s first name was Franz.  
�  11. Austria-Hungary had a throne.  
�  12. Franz Ferdinand was an archduke.  
�  13. Franz Josef was an emperor.  
�  14. Emperor Franz Josef was Archduke Franz Ferdinand’s uncle.  



�  Learning is a complex, dynamic and 
situated process, as opposed to simply a 
collection of technical skills  

� Students develop higher-order 
thinking abilities based on the teacher 
and students co-constructing 
knowledge and understanding  



�  Multiple modes of 
representation (e.g., 
drawing, dramatic 
performances, songs) act as 
mediational tools to help 
learners to build new 
knowledge (Kendrick et al., 
2010) 
�  makes the abstract concrete 
�  fosters creativity, collaboration, 

communication 
�  accesses different areas of the 

brain 



�  The print of everyday life: 
symbols, signs, labels, 
advertisements 
›  bridges the gap 

between the classroom 
and learners’ worlds 
›  Fosters linguistic 

development through 
familiar language 
›  involves authentic 

materials children can 
relate to 



 

1.  Alphabetize Your Labels 
        Create an Alphabet Label Book 

 

2. Think it Through 
Students draw a label out of their bags  
and write the initial letter or letter  
sound at the top of their paper. 
 

 

3. Go Fish 
This activity is based on the childhood game of Go Fish,  
but instead of using traditional playing cards,  
students use environmental print cards. 
Player One  Do you have any Diet Cokes? 
Player Two  No, I don’t have any Diet Cokes.  
Go Fish. Do you have any Pepsi cards? 
Player One  Yes, I have two Pepsi® cards. 
 

4. Story Creations 
Have students choose three to four labels out of their bags,  
create a story using their labels, and then share their story aloud. 
 

Oaxaca, 2010 



Learning collocations through a  
“Snakes and Ladders” game  
(Nakamura,, 2003) 

Herrell & Jordan, 2012) 



�  Technology makes 
real world contexts 
accessible to 
learners 

�  It enables students to 
explore their 
identities through 
relationships with 
their community,  
culture, and world 
(Warshauer, 2003) 



Rance-Roney & Young (2010) 
 
 

Digital Story 
• the telling of a significant story (your own or another’s)  
• through the digitized visual presentation of a series of  
  image captures (still photos, drawings, video clips, icons) 
• the inclusion of text (titles, captions, word art)   
• the relating of that story in the voice of the creator 
• often accompanied by music 

Foltz, 2013 



One Fish Two Fish by Isabella 
https://www.youtube.com/watch?v=jJRreNvnJzY 
 
Bats by Meysin 
https://www.youtube.com/watch?v=AxbVMJqog-Q 
 
 
The Pigeon Needs a Bath by Ryan 
https://www.youtube.com/watch?v=yWqWFQ-P2no 
 
Oliver and His Alligator by Oliver 
https://www.youtube.com/watch?v=rpsWjVjSFAc 



�  https://www.youtube.com/watch?v=qhd9SDFjopU 



�  How are the three principles we discussed 
today achieved in this lesson? 

 
 Relevance 

Engagement 

Authenticity 

Background knowledge 
Identity texts 
Primary language support 
Family connections 
 Verbal interaction 
Instructional conversations 
Graphic organizers 
Sentence frames, vocab activities 

Multimodalities 
Environmental print 
Language games 
Digital media 
 



�  3 things I learned today are: 
1.  _________________________ 
2.  _________________________ 
3.  _________________________ 

�  2 words I want to remember are: 
1.  _________________________ 
2.  _________________________ 
 

�  1 thing I found very interesting is: 
1.  _________________________ 

3-2-1 Review 


